
POLICY PROPOSAL – 2021 No.4

HOW DO WE BECOME 
A SMART NATION?
The Equilbirium Institute’s policy  
proposals for renewing Hungarian  
K-12 education



2

Equilibrium Institute – How do we become a smart nation?

Future for
Hungary

Equilibrium Institute



3

Equilibrium Institute – How do we become a smart nation?

TABLE OF CONTENTS

Executive summary 4

6

12

7

1. What is the problem?

2. The five main problems  
in Hungarian K-12 education

3. The Equilibrium Institutte’s  
recommendations

Equilibrium Institute – How do we become a smart nation?

3



4

Equilibrium Institute – How do we become a smart nation?

4

EXECUTIVE  
SUMMARY

01
Our K-12 education is increasingly less 

capable of performing its basic function: 
it does not prepare Hungarians for active 
involvement in either, societal life or the 
labour market, nor does it reduce the 
existing gaps in opportunities. In the 
following decades, the role of convertible 
skills, individual flexibility and the 
ability to continue learning – in other 
words the very skills and abilities that 
the Hungarian K-12 education is most 
spectacularly incapable of imparting 
– will become more important than 
ever before. For small, resource-poor 
countries, the development of human 
resources is the key to improving their 
competitiveness. Of all the conceivable 
investments today, high quality K-12 
education is most likely to yield high 
returns. 

02
The efforts to address the sprawling set 

of problems that plague the Hungarian 
education system must begin with 

remedying the following five key issues: 1. 
lack of a future vision (we need to clarify 
what we expect from K-12 education, 
what type of citizens we want to raise 
and how we want to educate them); 2. lack 
of performance (in addition to giving 
teachers professional autonomy, we must 
also provide for a general high-quality of 
education); 3. shortage of teachers (we 
need to identify solutions which help 
ensure that a sufficiently high number of 
highly-trained and motivated teachers 
will be available over the next decades 
to realise these goals); 4. inefficiencies 
(we must create a well-working and cost-
efficient institutional system); 5. lack of 
autonomy (we must give our schools and 
our trained teachers the space to do the 
work that they know best).

03
One of the most pressing problems 

in Hungary today is the need to ensure 
that there will be a steady supply of 
teaching professionals: We need more 
young teachers to be attracted to this 
profession, and we especially need to 
steer the most talented youths towards 
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teaching. The training of teachers needs 
to become more effective in tying together 
research and applied teaching, and the 
excessively disciplinarian, rote learning 
centred educational approach needs to 
be updated in terms of both, the general 
attitude towards education as well as the 
educational methods deployed. 

04
Following the model of the training 

that physicians and psychologists 
receive, we need to introduce a 4+1+3-
year higher education track for teachers!

05 

By 2030, teachers’ pay must be raised 
to a level that is twice as high as the 
average salary! We need to provide more 
dynamic and more flexible pay increases 
for teachers!

06
In order to mitigate the shortage of 

teachers in the short-run, we need to 
incentivise teachers who have reached 
the age of retirement to stay on! The heads 
of educational institutions should have 
the option and the material resources 
to use incentives to bring back teachers 
who have left the profession!

07
The main issue is not whether the state 

will play an active role in organising 
education but whether it will help or 
hinder schools in their efforts to operate 
successfully and cost efficiently. The state 
must stop overregulating the content 
of education. Instead, it needs to focus 
on strategic decisions while allowing 
teachers to work freely!

08
Let’s introduce risk-based quality 

assessment in education! The state’s 
responsibility is to set quality guidelines 
and to monitor and facilitate their 
implementation. To this end, an 
integrated monitoring system should 
be used to indicate if and when the state 
needs to intervene.

09
Let’s organise our schools into 

networks! The current fragmentation 
of the institutional structure and its 
wasteful human resource management 
is obviously unsustainable. The most 
successful educational systems globally 
manage institutions that confront 
similar challenges and opportunities 
by pooling them into larger units or 
networks. 
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1. WHAT IS THE PROBLEM?

Hungarian K-12 education is both the primary 
obstacle in the way of Hungary’s rise as well as the 
most potent opportunity for our nation. It is an 
obstacle because no matter what social problem we 
look at, be it the reproduction of poverty, the mismatch 
between supply and demand in the labour market or 
the exceedingly dismal healthcare indicators – sooner 
or later any analysis of the underlying causes will lead 
back to the outdated and ineffective education system. 
Rather than levelling the unequal distribution of 
opportunities, the Hungarian K-12 education system 
increases the inequalities at birth; it does not provide 
future workers with either the knowledge or the 
skills they will need in order to perform successfully 
once they enter the labour market; nor does it give 
them the essential competencies to become active 
citizens with a proper level of civic consciousness. 
Hungarian education emphasises rote learning and 
stresses the importance of literacy and information 
rather than helping students develop their creative 
talents; it emphases obedience over autonomous 
action and pushes students towards passivity and 
submissive acceptance instead of helping them take 
initiative. 

At the same time, however, education provides 
the best opportunity for Hungary to boost its 
development. Past experience suggests that for small 
countries without a wealth of natural resources, there 
is only one path ahead for joining the league of the 
wealthier nations: by investing in their people. The 
major success stories of the 20th century have only one 
denominator in common: the insight that to get ahead, 
it is essential for the given country to invest in human 
resources over a sustained period that spans many 

years and successive terms of governments regardless 
of partisan control. From all the possible investment 
options available today, high quality public education 
will yield the best return.

Hungarian public K-12 education is extremely 
bifurcated: A lucky few receive a world-class 
education, while the vast majority get an education 
that is considerably worse than the European or 
regional average. By comparison, the typical 
constellation in successful European countries is 
that the overwhelming majority of children receive 
an equally high-quality education. Our long-term 
competitiveness can only be ensured if we offer all 
talented Hungarian individuals – regardless of 
their background, their place of residence or their 
financial circumstances – the opportunity to bring 
out the best in themselves. 

Hungarian K-12 education is 
both the primary obstacle in the 
way of Hungary’s rise as well as 
the most potent opportunity for 
our nation.

We cannot tackle all of these problems at once 
– but if we identify the most important points of 
intervention and we increasingly concentrate our 
resources on these areas in the coming years then 
we could swiftly achieve discernible improvements. 
The alternative is stagnation at best, followed by a 
gradual but steady decline. 
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2. THE FIVE MAIN PROBLEMS  
IN HUNGARIAN K-12 EDUCATION 

I 2.1. LACK OF VISION

For decades now, the policy area of education has 
been characterised by the lack of a comprehensive 
strategic approach, marked by short-term fixes and 
sudden, fundamental shifts in the overall direction 
of educational policy and the simultaneous absence 
of a sustained and deliberately planned long-term 
policy. All the while, it never clearly emerged what 
role Hungarian society and its decision-makers 
envision for education in terms of promoting our 
competitiveness and social cohesion. We need a future 
vision for our K-12 education that does not serve to 
reproduce the partisan battles in yet another policy 

arena but instead charts a clear and steady path of 
transformation that can be followed independently 
of political cycles and of partisan control over the 
government. 

We need a future vision for our 
K-12 education that does not 
serve to reproduce the partisan 
battles in yet another policy 
arena.

IN OTHER WORDS, WE HAVE TO DEFINE FOR OURSELVES 

03030101 0202
What challenges and how we want 
to prepare Hungarian children 
for.

What kind of knowledge and  
skills we wish to furnish them 
with.

How we imagine the operation 
of the institutions and societal 
players that promote the 
realisation of these goals. 
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I 2.2. LACK OF PERFORMANCE

If we assess our K-12 education based on traditional 
output indicators, then the situation is not tragic, but 
it is also by no means a cause for relief. According to 
the results of the most recent PISA survey conducted 
in 2018, we fall into the mid-range of OECD nations. 
At the same time, however, we perform below the 
average levels of both, the EU and the Visegrad 
Four, in all subject areas measured by the PISA 
tests (reading, mathematical and natural science 
competencies). More worrisome still is the high share 
of those who underperform: In the 2018 survey, almost 
a quarter of Hungarian children failed to perform 
at the minimum level expected – this is a shockingly 
poor result when compared to the core EU states or 
the countries of the Visegrad region. Our students 

also did worse than the average in terms of digital 
competencies, which are essential in the 21st century, 
and in terms of foreign language skills, were we came 
in third from last in the EU.

At the same time, it is important to point out that 
GDP per capita alone does not determine how a 
country performs in terms of education: Owing to 
its model education reform, Estonia has established 
itself as the country with the third most successful 
education system among the OECD member states. 
Poland, too, has managed to make it into the top 10. 
This indicates that institutions do in fact matter – and 
in principle there is nothing that stops Hungary from 
developing by leaps and bounds.

Hungary

Chart 1: Proportion of 15 year olds underperforming in PISA tests in Hungary, EU6 countries (Belgium, the 
Netherlands, France, Germany, Italy, Luxembourg), S3 countries (Denmark, Sweden, Finland) and V3 countries 
(Czech Republic, Poland, Slovakia) combined (2018, percentage).
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I 2.3. TEACHER SHORTAGE

In 2013 the share of teachers in K-12 education 
who were 30-years-old or younger was 17.5%; today, 
only every tenth teacher falls into this age group. By 
comparison, back in 2013 the share of older teachers 
aged 50 or more was barely over one-third, whereas 
today almost every second teacher is over 50. In other 
words, over the next decade and a half, nearly half of 
all the remaining teachers may leave the profession. 

These days, over 1,000 teaching positions remain 
unfilled every year – within a few years the problem will 
push the entire system to the brink of inoperability. 
Nor does the decline in the number of students lead 
to an overall improvement in the working conditions 
for teachers because the fragmentation of the school 
system makes the human resource management 
“wasteful”, too. 
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Chart 2: Change in the ratio of teachers aged over 50 to teachers aged 25-34

The lack of teachers stems from three main 
causes: 1) Few people choose to be trained as teach-
ers; 2) the overburdening of teachers, along with 
the low pay, which increases only slowly over time, 
leads to a huge number of teachers who opt to leave 
the profession; 3) although teachers have the op-

tion to stay on as part-time faculty once they have 
achieved the age of retirement, due to burnout, the 
cumbersome administration and the lack of proper 
financial incentives few educators avail themselves 
of this option.
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I 2.4. LACK OF EFFICIENCY

The main challenge facing the Hungarian public 
education is not a lack of funds but unpredictable, 
badly structured and wasteful funding. As a 
percentage of GDP, our spending on education tends to 
be around the EU average, but the sum of our education 
expenditures fluctuates massively over time which 
stands in the way of any long-term strategic planning.  
In addition, the funds available for development and 
operation are getting fragmented, while the system 
system is facing a worsening shortage of qualified 
teachers of qualified staff.

The potentially most disconcerting dimension in 
terms of education funding is the lack of financial 
appreciation for teaching. 

 
Although over the past decade the state has 
increased teachers’ pay in several steps, these 
pay hikes primarily benefitted older teachers 
and did not make the teaching profession 
more attractive for those at the start of their 
careers. Teachers’ salaries have fallen behind 
compared to the average salaries, in particular 
as compared to the earnings of those with 
university degrees. 

A starting teacher today earns a gross salary 
of 219,000 forints, and even among the more 
qualified teachers it takes two decades to pass the  
300,000 HUF threshold. Most teachers do not  
reach the average Hungarian salary until just before 
they retire. 

Another reason for the lack attractiveness of 
teaching as a career path is the cumbersome system 
of professional advancement within the teaching 
profession: salaries are too slow in tracking teachers’ 
professional development and their growing 
experience.

The potentially most 
disconcerting dimension in 
terms of education funding is the 
lack of financial appreciation for 
teaching. 
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I 2.5. THE LACK OF AUTONOMY
The system of decentralised education governance 

that was in place before 2011, when the municipalities 
controlled and operated the schools in their local area, 
led to vast inequalities between these institutions 
because of the huge differences between the financial 
resources of the municipal governments. This system 
was replaced by one of radical centralisation: The 
schools’ own control over educational and operational 
decisions dropped from over two-thirds to a mere 
29%. 

These days, K-12 education is marked by excessive 
central control, bureaucratisation and slow speed, 

which have a devastating impact on performance. 
The key problem is the peculiar duality in the system 
of educational governance: In principle, the head 
teachers are responsible for defining the schools’ 
educational and professional decisions, yet they have 
lost control over the economic-financial resources 
and the competences that they would need to exercise 
this authority. The public maintainer and its executive 
offices in the meantime waste their resources on low-
efficiency micro-management rather exercising 
strategic control. 
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3. THE EQUILIBRIUM INSTITUTE’S 
RECOMMENDATIONS

I 3.1. A MODERN VISION FOR EDUCATION!

 DEFINE THE LONG-TERM GOALS AND  ITS 
IMAGE OF PEOPLE AND INSTITUTIONS OF 
THE HUNGARIAN PUBLIC EDUCATION.

The main objectives of K-12 education: The key 
hallmarks of this century are constant and ongoing 
changes, the new challenges and new possibilities 
that these changes give rise to, and the resulting need 
to continuously adapt – that is why we cannot know 
precisely what the youth of tomorrow will have to 
prepare for. K-12 education must furnish the children 
with transferable basic skills and abilities that will 
allow them later to flexibly and adaptively perform in 
their capacities as employees and citizens in an age 
of pervasive and general uncertainty. 

The human ideal pursued by the education system: 
These objectives demand similar skills on the part of 

both, students and teachers alike. The most important 
skills in the 21st century are autonomy and creativity, 
cooperativeness and empathy, the ability to learn and 
the desire to think, as well as an openness to the world. 

The institutional ideal of the K-12 education 
system: Hungarian schools – which typically 
embrace a disciplinarian teaching style and focus on 
memorisation and rote learning – operate in a way that 
runs counter to the development of these skills. A 21st 
century school stresses the development of basic skills 
that can be applied in various changing settings and 
which support individual pathways to learning rather 
than trying to impose a uniform model; at the same 
time, such a school is also autonomous, democratic 
and capable of exploiting to the fullest the pedagogic 
possibilities inherent in digitalisation. 
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I 3.2. LET’S MAKE TEACHING CAREERS  
 ATTRACTIVE! – IMPROVING THE PRESTIGE OF  
 TEACHERS’ EDUCATION AND THE TEACHING  
 PROFESSION

 LET’S INTRODUCE A 4+1+3-YEAR 
EDUCATIONAL PATHWAY IN THE TRAINING 
OF TEACHERS MODELLED ON THE 
HIGHER EDUCATION TRAINING OF 
PHYSICIANS AND PSYCHOLOGISTS! 

Teachers’ education must do better in terms of 
linking research and the practice of teaching, and the 
predominance of theory and history of education needs 
to make place for a focus on fostering competences 
that are needed to solve practical problems. Following 
the model of medical and psychological training, a 
multi-stage educational pathway must be introduced 
in the training of teachers:

STAGE 1 (4 YEARS): A UNIFIED 
PROGRAMME THAT LEADS TO A 
DEGREE IN TEACHING

01
in the course of which the students learn the subject-

specific competencies as well as the general pedagogic 
skills. 

STAGE 2 (1 YEAR):  
A SPECIALISATION STAGE02

during which the prospective teachers take applied 
and methodologically-focused classes (similarly to 
the fourth and fifth years of the medical programme, 
where the aspiring physicians gather applied 
practice in various areas of specialisation) to learn 

the competencies and basic skills that are relevant 
in individual areas of specialisation. These areas 
pertain to specific applied problems in education 
(e.g. the methodology of individual development, 
digital pedagogy, drama pedagogy, the methodology 
of conflict management, student mental hygiene 
and civic education, etc.). The schools can use 
these specialisations to determine based on their 
local needs (the set of competencies needed) what 
portfolio the teachers they are looking for need to 
possess.

STAGE 3 (3 YEARS):  
“THE RESIDENT STAGE”03

which is effectively the equivalent of the current 
applied training level of teachers; unlike in the current 
system, however, the training period would still be 
part of the university education and would give 
students the option to take further specialisation 
modules. In this approach, the applied training would 
simultaneously allow aspiring teachers to continue 
their training while they also earn a salary. 
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 LET’S MAKE SURE THAT THE MOST 
TALENTED INDIVIDUALS GO INTO 
TEACHING! 

We must turn a career in teaching into something 
that youths compete for. To this end, the state must 
cooperate with civil society and the media to engage 
in an awareness-raising campaign designed to 
help people understand the outstanding national  
strategic importance of education and the 
extraordinary importance of the role of teachers. 

 LET’S INCREASE THE PAY OF TEACHERS 
TO TWICE THE LEVEL OF THE AVERAGE 
SALARY! 

We need to make the salaries of starting teachers 
competitive so that talented Hungarian youths will 
find it worthwhile to compete for teaching positions. 
To this end, a gradual program of multi-phase pay 

adjustments must increase the starting salaries in 
teaching to ensure that by 2030 the starting salaries 
of teachers are twice as high as the average salary. 
Following these pay hikes, we need to ensure that the 
starting salaries of teachers continue to track the 
average salaries. 

 MORE DYNAMIC PAY RAISE 
TRAJECTORIES! 

Starting teachers must be offered the possibility of a 
more rapid advancement in terms of the financial and 
professional appreciation of their work. Especially 
in the first decade of their professional life, the 
transition time between pay grades must become 
shorter – to reduce churn at this stage. Furthermore, 
swift increases in the base salary of new teachers 
within a foreseeable time of their career start must 
also be used as incentives for the continuous further 
education and professional development of the faculty. 
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I 3.3. LET’S WIN OURSELVES SOME TIME!  
 REDUCING TEACHER SHORTAGE IN  
 THE SHORT RUN

 LET’S MAKE SURE THE EXPERIENCED 
TEACHERS STAY! 

The shortage of teachers gives ample reason to 
ensure that just as in the private sector, teachers 
who choose to stay on once they have reached the age 
of retirement are not forced to forgo their pension 
while they work and that their pay is exempt from 
pensions contributions. We must end the cumbersome 
requirement that the education ministry’s permission 
must be requested for continuing to teach after one 
has reached the age of retirement; the head of the 
given educational institution should be allowed to 
decide this. 

 LET’S TEMPORARILY LURE BACK AS 
MANY OF THOSE WHO HAVE LEFT THE 
PROFESSION AS WE CAN! 

As the school officials exercising the employer’s 
rights, the heads of educational institutions should 
be given the authority as well as the means to offer 
incentives to colleagues who left the profession 
early to come back and resume teaching. They 
can even offer higher pay, special in-kind benefits  
or more favourable terms of advancement – for a 
limited time.

I 3.4. AUTONOMY AND QUALITY 

 THE COMPREHENSIVE EDUCATION 
STRATEGY SHOULD BE DEVISED BY THE 
STATE, BUT THE SCHOOLS NEED TO BE 
SELF-GOVERNING! 

Any type of educational governance can only work 
properly if the strategic planning and governance is 
clearly set apart from those decisions exercised by 
owners and professionals on the ground. This makes 
it necessary to make the division of labour between 
these distinct segments of educational governance 
more effective:

All competences concerning institutional 
management and educational support need to be 
delegated to the schools themselves. The same is true 
for the organisation of such professional educational 
activities as the drafting of the educational programme 
and of institutional development plans, the freedom 
to choose textbooks and the regular evaluation of the 
teachers’ work. 

Ownership rights need to be entrusted to mid-
level local/regional bodies that enjoy real local 
autonomy; these rights include the implementation 
of the centrally devised education governance 
strategy; the selection of the heads of schools; the 
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evaluation of the work done by the latter; setting 
the budget for these institutions and the approval of 
the institutional development programmes drafted 
by the schools. Similarly, tackling the challenges 
that have a systemic impact on the schools within a 
given riding or major municipality should also fall 
within the local remit. These include issues such as 
social selection and segregation, the local shortage 
of teachers and planning the cooperation with local 
partners outside the school. 

Any type of educational 
governance can only work 
properly if the strategic planning 
and governance is clearly set 
apart from those decisions 
exercised by owners and 
professionals on the ground. 

The central government is responsible for 
drafting the national education strategy and for 
the operational framework of K-12 education: the 
regulation of the education sector; the allocation 
of central funding; operating the performance 
assessment system; organising teachers’ education; the 
general regulation of educational contents (designing 
the National Core Curriculum and guidelines); and for 
providing the information and knowledge base that is 
used in K-12 education. In the interest of making sure 
that the conditions for high quality K-12 education are 
in place, the state is entitled – and in fact obligated – 
to set uniform output expectations for the education 
system. The detailed implementation of the latter, 
however, must be left up to schools and teachers.

 RISK-BASED PERFORMANCE ASSESSMENT! 

Today, the Education Office performs comprehensive 
annual pedagogic/professional audits. By contrast, the 
idea behind a risk-centred assessment is that based 

on signals provided by an integrated monitoring 
system, the state only intervenes where and when 
it becomes necessary. A sheer incomprehensible 
amount of data is generated each year by the education 
system – these include, among others, the results of 
competency tests; statistics about students leaving, 
failing or missing school; financial management or 
the supply of teachers. If these were aggregated and 
continuously analysed in a unified digital database, 
then that would make it possible to intervene only in 
situations and areas where it is really necessary. 

 LET’S MAKE SURE THAT OUR SCHOOLS 
BECOME NETWORKED! 

The organisation of the Hungarian educational 
system is based on schools that operate in isolation 
from one another. However, the most successful 
educational systems around the world confront the 
challenges facing them by organising into larger 
regional organisations or into networks, which also 
helps them in exploiting the opportunities that 
are open to them. Hence, over the next two years a  
national school network plan needs to be drawn up 
with the involvement of local and non-state actors 
(county and municipal local governments, NGOs, 
churches, teacher organisations, parents’ associations, 
etc.). These should determine the standards and 
criteria based on which the state allocates funding 
for the performance of educational responsibilities. 

The most successful educational 
systems around the world 
confront the challenges facing 
them by organising into larger 
regional organisations or into 
networks. 
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 LET’S INCENTIVISE THE SCHOOLS TO 
CONTINUOUSLY INNOVATE! 

Rather than fetishising the central regulation of 
contents, the state can do most to improve the quality 
of education by providing the right incentives. More 
specifically, the state should figure most prominently 
in supporting the development and ongoing renewal 
of both schools and faculty. It needs to ensure steady 
and decent incentives to help the dissemination and 

spread of best practices. That is why the development 
and dissemination of best practices, as well as the 
effort to learn about the best practices of other 
institutions on the ground and the subsequent 
integration of these practices into the observing 
school’s own teaching practices must become a fixed 
element of the regular performance assessment of 
educational institutions. Furthermore, the state 
should issue grants targeted at supporting inter-
institutional co-operations!

I 3.5 KNOWLEDGE FOR ALL -  

 OPENING UP MOBILITY CHANNELS

 THE COMPULSORY SCHOOL AGE 
SHOULD BE 18 AGAIN!

In the coming decades, the value of secondary 
education and transferable basic skills will continue 
to grow: there will be fewer and fewer jobs that can be 
done without them. It is an unsustainable strategy 
to try to push the under-educated into the labour 
market as quickly as possible, or to let “troubled” 
children drop out. Instead, every effort should be 
made to keep them in education. Every year spent 
in school is crucial for their future well-being. All 
Hungarians should leave public education with at 
least a full secondary education before the age of 
18, earliest!

Every year spent at school is a 
key factor in later success.

 PRIMARY EDUCATION SHOULD BE 
UNIFORMLY 8 YEARS!

 
Research shows that early separation of learning 
pathways has no positive impact on the future 
job prospects of children who perform better 
and thus go to school. However, the negative 
impact is clear: increased inequalities and the 
reproduction of poverty.

It is, therefore, necessary to prevent children from 
different social backgrounds from becoming isolated 
from each other. To this end, the duration of primary 
education should be a uniform 8 years, during which 
time there should be no possibility of merit-based 
selection and segregation of pupils’ pathways.
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The greatest educational 
achievement is to get a young 
person from a disadvantaged 
background to a school leaving 
certificate.

 SCHOOL RANKING SYSTEM TO CREATE 
OPPORTUNITIES!

The current performance-based school rankings 
give an unassailable market and prestige advantage to 
elite institutions that start from a favoured position, 
and do not reward catching up for students who start 
from a disadvantaged situation. Yet in some cases, 

the greatest educational achievement is to get a 
young person from a disadvantaged background to 
school and do the Matura Exam or even just to teach 
them to read a decent text. The state has a special 
responsibility to draw attention to the added value 
of education for society. Instead of the performance-
based grading systems that are more familiar to 
parents today, opportunity-based grading systems 
should be promoted. Awareness-raising campaigns 
and financial incentives should be used to give weight 
to school league tables that reflect schools’ results 
in creating opportunities.

(The details of the opportunity function of the 
education system are dealt with in a separate policy 
paper by the Equilibrium Institute.)
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RECOMMENDATIONAREA

FUTURE VISION

TEACHER SHORTAGE

K-12 education should prepare students for handling constant 
uncertainty; proactively engaging with society; and living a full and 
meaningful life!

K-12 education should help raise autonomous and creative citizens who 
can cooperate, are empathetic, open to the world and have the ability 
to continue learning and thinking once they have left school!

The school of the future should be based on fostering skills and 
competencies; supporting students in their individual educational 
pathways; and it should also be autonomous, democratic and 
digitalised!

Based on the model of the educational pathway of physicians and 
psychologists, let’s introduce a 4+1+3-year pathway in the training of 
teachers!

Let’s launch an awareness-raising campaign to improve the social 
standing of teachers and education!

Let’s increase the pay of teachers to twice the level of the average 
salary by 2030!

A more dynamic income trajectory for teachers!

Let’s make sure that teachers who reach the age of retirement 
continue teaching!

Let’s temporarily bring back former teachers who have left the 
profession!
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RECOMMENDATIONAREA

AUTONOMY AND QUALITY

OPPORTUNITY CREATION

Let’s make sure that our schools become networked!

Let’s incentivise our schools to innovate!

The compulsory school age should be 18!

Primary education should be uniformly 8 years!

School ranking system to create opportunities!

Risk-based performance assessment!

A central education strategy but autonomous schools!
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The Equilibrium Institute is Hungary’s largest independent, future-oriented 
policy think tank.

In line with the vision of Hungary’s future presented in our publication 
entitled Hungary 2030, the Equilibrium Institute works on creating a smart 
and environmentally cleaner nation rooted in a strong community. To this 
end, we write widely appealing and practical policy proposals that serve the 
development of our country, and we discuss these jointly with the best domestic 
and international experts.

Our goal is to ensure that the current and future political, economic, and 
cultural decision-makers learn about our recommendations, come to agree 
with them and implement them.

The staff members of the Equilibrium Institute and the members of its 
Advisory Board are renowned experts in Hungary who are considered to be 
among the best researchers and analysts in their respective fields. The work 
of the Institute is helped by more than 30 experts, including economists, 
sociologists, political scientists, lawyers, urbanists, and climate researchers.
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ABOUT US



OUR EXPERTS
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As an expert in environmental issues, she has worked for the Ministry of Environment 
and Water, the Office of the Parliamentary Commissioner for Future Generations and the 
Ministry of Public Administration and Justice, representing the Hungarian position in 
different EU, UN, and OECD fora. She later worked as Director for International Policy 
Development at Klímapolitika Research and Consultancy Ltd, and as an independent 
expert in climate and environmental issues. Her main focus is on climate policy, air-
quality control and water policy.

Senior Climate and Environmental Policy Expert

DÓRA CSERNUS

He serves as a member of the Scientific Council of a leading European think tank, the 
Brussels-based Foundation for European Progressive Studies (FEPS). He is the co-founder 
and co-owner of Policy Solutions, a consultancy and research institute. He is a recurring 
guest on a variety of political talk shows and often comments about public affairs for 
leading international media. He previously worked for the European Commission and the 
Hungarian Ministry of Foreign Affairs as an expert on communication and EU affairs. 
His research focuses on Hungarian and EU political communication and populism.

Executive director and co-founder of the Equilibrium Institute

TAMÁS BOROS

Previously he worked as an expert advisor in the Hungarian National Assembly and then 
as a political analyst and senior analyst at the Hungarian Progressive Institute. His 
analyses and op-eds have been published by numerous domestic and international media 
outlets, and he is frequently invited to talk about politics on television and radio shows. 
His research focuses on the European and the Hungarian far-right, on the histories of 
anti-Semitism and Islamophobia and their present-day manifestations, as well as the 
workings of contemporary authoritarian regimes.

Director of Research

GÁBOR FILIPPOV

Zsolt Becsey started his career as an economic planner at the Ministry for National 
Economy, then worked as an economic analyst and later as a modeller at the Central 
Bank of Hungary. His areas of interest are industrial policy, input-output analysis, 
macroeconomics, SME policy, and competitiveness.

Senior Economist 

ZSOLT BECSEY



Address: H-1026 Budapest, Szilágyi Erzsébet fasor 73.  
Telefon: +36 1 249 5238

Website: www.eib.hu 
E-mail: info@eib.hu

Facebook Twitter LinkedIn
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